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ABSTRACT 
 
The objective of this research is to find outthat applying Team Assisted 
Individualization Technique is effective to improve students’ ability to write 
analytical exposition text at the eleventh grade students of SMA Negeri 1 
Palu. The researcher applied quasi-experimental research design. The 
purposive sampling technique was selected to draw the sample of this 
research; 27 students of XI IPS 3 as the experimental group and 26 students 
of XI IPS 4 as the control group. The data were collected by using pretest and 
posttest. The pretest was administered to measure the students’ writing ability 
before the treatment while the posttest was administered to measure the 
improvement of the students’ writing ability after the treatment. In analyzing 
the data, the researcher used 0.05 level of significance and 51 degree of 
freedom (df). The t-counted was 12.70 and t-table was 1.663. The t-counted was 
greater than t-table, it means that the hypothesis was accepted. In other words 
the use of Team Assisted IndividualizationTechnique is effective to improve 
students’ ability to write Analytical Exposition Text at the eleventh grade 
students of SMA Negeri 1 Palu. 
 
Keywords: Team Assisted Individualization, Writing, Ability, Analytical 
Exposition Text. 
 
Tujuan dari penelitian ini adalah untuk membuktikan penerapan Team 
Assisted Individualization efektif untuk meningkatkan keterampilan siswa 
dalam menulis teks eksposisi analitis pada siswa kelas sebelas SMA Negeri 1 
Palu. Peneliti menerapkan desain penelitian kuasi-experimental. Teknik 
purposive sampling dipilih untuk mengambil sampel penelitian ini; 27 siswa XI 
IPS 3 sebagai kelompok eksperimen dan 26 siswa XI IPS 4 sebagai kelompok 
kontrol. Data dikumpulkan dengan menggunakan pretest dan posttest. Pretest 
diberikan untuk mengukur kemampuan menulis siswa sebelum penerapan 
sementara posttest diberikan untuk mengukur peningkatan kemampuan 
menulis siswa setelah penerapan. Dalam menganalisis data, peneliti 
menggunakan tingkat signifikansi 0,05 dan 51 derajat kebebasan (df). T-hitung 
adalah 12.70 dan t-tabel adalah 1.663. T-hitung lebih besar dari t-tabel, itu berarti 
hipotesis diterima. Dengan kata lain penggunaan Team Assisted 
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Individualization efektif untuk meningkatkan kemampuan siswa menulis teks 
eksposisi analitis pada siswa kelas XI SMA Negeri 1 Palu. 
 
Kata Kunci: Team Assisted Individualization, Menulis, Keterampilan, Teks 
Eksposisi Analitis. 
 
INTRODUCTION 
Writing is a way to convey one’s idea and opinion in written form. It is an active 
thinking process of one’s mind to plan, arrange, and express the ideas in order it can be 
understood by the reader. A good writing helps to avoid missunderstanding between the 
writer’s idea with the reader’s opinion. 
In senior high school, writing skill should be learnt by the students. In line with 
Curriculum 2013 (Kemendikbud, 2013), senior high school students must be able to 
communicate in oral and written text, like narrative, descriptive, recount, procedure, 
analytical exposition, news item and report by stressing on the interpersonal complex 
meaning and variety of textual meaning. 
Writing is the important skill that should be mastered by the students besides 
speaking, reading, and listening. In the context of education, most of exams, whether they 
are testing foreign language abilities or other skills, often rely on the students’ writing 
proficiency in order to measure their knowledge. However, most of the students consider 
that writing is the most difficult language skill to master among the four language skills. 
According to Jozsef (2001:5), writing has difficulties which included the development of 
ideas, the cover in presenting acquaintance, and the report of occurrence. The difficulties in 
writing is faced by the students. 
Based on the researcher experience as a student in SMA Negeri 1 Palu, she noticed 
that most of  teachers had not been maximal in training students writing in English learning 
process. Furthermore, the researcher did the preliminary research by interviewing the 
teachers and the eleventh grade students of SMA Negeri 1 Palu on December 1st 2017, it is 
found that the students have some problems in writing analytical exposition text because of 
several problems such as idea organization, grammar and mechanics. The biggest problem 
for the students which causes them not being able to write is that they are lack of 
background knowledge. The students did not have any description about what they will 
write. They were lack of information about health, government, culture, as a result they 
were not able to write the text. Additionaly, eventhough they knew what to write, they felt 
too hard to develop their idea into paragraph. The second problem faced by the students was 
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grammar.The studentswere confused to write a few words that sound the same and lead to 
different meanings. Morover, they did not arrange the sentencesgrammatically. The last 
problem was mechanics. When the students wrote the sentences, they did not put the 
punctuation. Furthermore, they did not capitalize the sentences appropriately. 
In order to overcome the problems, the researcher proposed Team Assisted 
Individualization as a technique to improve students’ ability to write analytical exposition 
text. Slavin (1995:104) states, “The research on Team Assisted Individualization had 
demonstrated that the combined use of homogeneous teaching groups and heteregeneous 
work grops could be both practical and effective.” Thus, the application of Team Assisted 
Individualization was expected to increase the students’ active role in learning process. 
 Moreover, there are some benefits of Team Assisted Individualization for both 
teacher and students. As Slavin (1995:101) states, “In Team Assisted Individualization, the 
teacher would be minimally involved in routine management and checking. Morover, the 
teacher would spend at least half of his orher time teaching small group. The students would 
be motivated to proceed rapidly and accurately through the materials, and could not succeed 
by cheating or finding shortcuts.” Thus, the researcher believes that Team Assisted 
Individualization can encourage students to learn and work together to achieve a learning 
goal.  
Based on the description of the study above, the researcher formulated the problem in 
a question form:can the application of Team Assisted Individualization technique improve 
the eleventh grade students’ ability to write analytical exposition text at SMA Negeri 1 
Palu?.The objective of this research is intended to prove that the application of Team 
Assisted Individualization technique is effective to improve the eleventh gradestudents’ 
ability to write analytical exposition text at SMA Negeri 1 Palu. The scope of this study is 
focused on three componentsin assessing writing skill which are idea organization, grammar 
and mechanics. 
METHODOLOGY  
In this research, the researcher conducted quasi-experimental research, specifically 
non-equivalent control group design. It means that there were experimental group and 
control group. Hatch and Farady (1982:22) state that quasi-experimental research is actually 
similar to true-experimental research. The difference is only that true-experimental research 
uses randomized groups, yet the quasi-experimental research does not. The researcher apply 
research design as proposed by Cohen, Manion and Morrison (2007:283) as follows: 
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Experimental Group  O1 X O2 
Control Group   O3    O4 
Where : 
O1O3  : Pre test 
O2O4  : Post test 
X  : Treatment 
The population of this research is the eleventh grade students of SMA Negeri 1 Palu 
which consists of thirteen parallel classes. There were seven parallel classes of IPA and six 
parallel classes of IPS. Each class consists of 32 to 34 students. The whole number of the 
students are 423 students contain 244 students ofIPA and 192 students of IPS. They are the 
population of this research. 
Table 1 
Population Distribution 
No. Classes Number of students 
1. XI IPA 244 
2. XIIPS 192 
 Total 423 
 
In determining the sample of the research, the researcher used purposive sampling 
technique. By this technique, the researcher chose one group with a spesific purpose as the 
sample (Cohen, Manion, Morrison, 2005:101). In short, the sample will be chosen because 
of spesific goal so that their weakness will be achieved. Therefore, the researcher chose XI 
IPS 3 and XI IPS 4 as experimental and control group respectively. The classes were chosen 
because the English teacher who teaches those classes suggested the researcher to select 
them as the sample of this research since they has low academic achievement in writing 
analytical exposition text. 
The researcher used test as the instrument of this research. The test itself was divided 
into pre-test and post-test. The pre-test was conducted to measure the students’ ability in  
writing analytical exposition text before giving the treatment, while the post-test was 
conducted to measure students’ achievement after getting the treatment. Additionally, the 
researcher used some videos as a media to help students’ understand the material clearly.  
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The researcher used an instrument of data collection by applying the pre-test and post-
test. The pretest was given to measure the students’ writing ability in writing analytical 
exposition text before the treatment held. After doing the treatment, the students were given 
posttest to measured the efficiency of Team Assisted Individualization technique in 
improving students’ writing ability. 
In order to collect the score for the students, the researcher needs characteristics of 
scoring the students’ performance in writing by adapted from Kemendikbud (2017) as 
follows: 
Table 2 
 Scoring Rubric System 
Aspect Score Criteria 
Idea 
Organization 
4 Ideas are clearly stated and relevant 
3 Ideas are stated less appropriate but still relevant 
2 Ideas are stated less appropriate and less relevant 
1 Confused ideas and disconnected 
Text 
Organization 
4 Chronologically and follow the texr structures 
3 Chronologically but lost one of the text structures 
2 Less chronological and not follow the text structures 
1 Not chronological and not follow the text structures 
Grammar 4 There is no grammatical error 
3 There are few errors in grammar 
2 There are many errors in grammar 
1 Virtually errors of sentence construction and cannot be 
understood 
Mechanics 4 Demonstrates mastery of conventions 
3 Occasional errors of punctuation 
2 Frequent errors of punctuation and capitalization 
1 Dominated by errors of punctuation and capitalization 
 
Maximal score = 16 
Writing score : maximal score = 
𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 𝑠𝑐𝑜𝑟𝑒
𝑚𝑎𝑥𝑖𝑚𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
 × 100 
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The researcher conducted the pretest for bothexperimental and control group. Then 
she compared the result between them. Furthermore, the researcher conducted treatment in 
experimental group for six times. After giving the treatment, the researcher administered the 
posttest. The kind and difficulty level of the posttest is same as givenin the pretest. The 
posttest was used to show the improvement after the treatment. It is to measure whether or 
not the application of Team Assisted Individualization is effectiveto improve the eleventh 
grade students’ ability to write analytical exposition text at SMA Negeri 1 Palu. 
The obtained data were analyzed statistically with the following steps: 
1. The researcher computed the individual score by using the formula purposed by 
Arikunto (2006:308) as follows: 
∑ = 
𝑥
𝑁
× 100 
Where: 
∑ =standard score 
× =  obtained score 
N = maximum score 
2. The researcher calculated the mean score of the experimental and control group on 
pre-test and post-test by using a formula that is proposed by Hatch and 
Farhady(1982:55): 
?̅?= 
∑𝑥
𝑁
 
Where: 
?̅?    = mean score  
∑ 𝑥 = sum of the students’ score 
𝑁    = total number of the students 
3. The researcher computed the standard deviation of each group by using formula 
that is proposed by Hatch and Farhady (1982:116) as follow: 
𝑆 = √
∑𝐷2−(
1
𝑛
) (∑𝐷)2
𝑛−1
 
 
 
Where : 
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𝑆       = standard deviation of differences 
∑𝐷    = sum of deviation scores 
𝑁       = total number of the students 
4. The researcher computed the standard error of differences by using formula 
proposed by Hatch and Farhady (1982:105) as follow: 
𝑆𝐷 =  √(
𝑆12
𝑛1
) + (
𝑆22
𝑛2
) 
Where: 
𝑆𝐷 = standard error of differences 
𝑆12= standard deviation of experimental group 
𝑆22= standard deviation of control group 
𝑛1 = number of students in experimental group 
𝑛2 = number of students in control group 
5. In order to find out whether the hypothesis is accepted or rejected, the researcher 
used formula proposed by Hatch and Farhady (1982:105) as follow: 
t = 
𝑋1̅̅̅̅ − 𝑋2̅̅̅̅
𝑆𝐷
 
Where: 
T=  observed t  value  
𝑋1̅̅ ̅  =  mean of deviation scores of experimental group 
𝑋2̅̅ ̅  = mean of deviation scores of control group 
𝑆𝐷 = standard error of different 
In order to prove whether the hypothesis of this research was accepted or rejected, the 
researcher needed to test based on the result of the data analysis. The criteria of standard 
accepted or rejected were; first, if t-counted value is higher than t-table value, the hypothesis of 
the research is accepted, second, if t-counted value is lower than t-table value, it means the 
hypothesis is rejected. 
FINDINGS 
In collecting the data, the researcher used test as the instrument of this research. The 
test itself was divided into pretest and posttest. The pretest was administered to find out the 
students’ initial ability in writing. The posttest was administered to find out the 
improvement of the students’ writing ability after getting the treatment. The result of each 
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test was compared to measure whether or not the application of Team Assisted 
Individualization technique is effective in improving students’ writing ability. 
The researcher did the pretest to measure the students’ initial ability in writing. In this 
case, the researcher asked the students to write their opinion about the importance of 
learning English in analytical exposition text. The researcher held the pretest on Monday, 
April 2nd 2018 in experimental group and on Saturday, April 7nd 2018 in cotrol group. The 
result of pretest is presented in the folowing table. 
Table 3 
Result of Pretest of Experimental and Control group 
No. Initials of 
Experimental group 
Scores Initials of control 
group 
Scores 
1 AAS 37.5 AW 31.25 
2 AMI 25 BHR 31.25 
3 AR 37.5 CIS 56.25 
4 ARD 37.5 FM 31.25 
5 AI 50 HP 25 
6 BA 25 IR 43.75 
7 BFT 25 IW 43.75 
8 BI 43.75 JM 50 
9 BK 25 JSK 25 
10 CAW 56.25 KAA 25 
11 DWD 37.5 KE 31.25 
12 DC 25 KRW 25 
13 ENS 25 KIP 25 
14 EWP 25 MA 31.25 
15 FF 25 MF 31.25 
16 FR 25 MFR 56.25 
17 FTR 43.75 MF 37.5 
18 FI 31.25 MM 31.25 
19 FA 37.5 MN 37.5 
20 GM 56.25 MR 50 
21 HNC 37.5 MRK 25 
22 IMH 31.25 MHR 25 
23 IK 43.75 MZA 50 
24 ME 37.5 MZS 25 
25 MFD 37.5 NAH 50 
26 RK 25 RA 25 
27 RC 56.25   
 962.5  918.75 
Based on the table, it can be seen that the highest score of experimental group is 56.25 
and the lowest score is 25. After calculating the total score, the researcher computed the 
mean score of the experimental and control group by using formula proposed byHatch and 
Farhady (1982:55), after calculated the data, the researcher found the mean score of pretest 
of experimental group is 35.64 and the control group is 35.33. 
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After conducting the treatment, the researcher administered posttest to measure 
whether or not the application ofTeam Asssisted Individualizationis effectevie to improve 
the students’ writing ability to write analytical exposition text. The researcher used the same 
type of test as in the pretest but different question as well in order to find out whether there 
was any impact after the researcher applied the treatment. The result of pretest is presented 
in the folowing table. 
Table 4 
Result of Posttest of Experimental and Control group 
No. Initials of 
Experimental group 
Scores Initials of control 
group 
Scores 
1 AAS 62.5 AW 31.25 
2 AMI 75 BHR 56.25 
3 AR 75 CIS 50 
4 ARD 68.75 FM 50 
5 AI 62.5 HP 25 
6 BA 68.75 IR 68.75 
7 BFT 62.5 IW 31.25 
8 BI 56.25 JM 43.75 
9 BK 62.5 JSK 37.5 
10 CAW 81.25 KAA 31.25 
11 DWD 56.25 KE 25 
12 DC 62.5 KRW 37.5 
13 ENS 56.25 KIP 31.25 
14 EWP 68.75 MA 43.75 
15 FF 56.25 MF 25 
16 FR 62.5 MFR 50 
17 FTR 87.5 MF 31.25 
18 FI 81.25 MM 37.5 
19 FA 75 MN 43.75 
20 GM 87.5 MR 43.75 
21 HNC 56.25 MRK 25 
22 IMH 68.75 MHR 25 
23 IK 68.75 MZA 31.25 
24 ME 62.5 MZS 25 
25 MFD 68.75 NAH 50 
26 RK 68.75 RA 25 
27 RC 75   
 1837.5  975 
Based on the table above, it can be seen that the highest score in experimental groupis 
87.5 and the lowest score is 56.25. the highest score of in control group is 56.25 and the 
lowest score is 25. After calculating the total score, the researcher computed the students’ 
mean score of experimentaland control groupin the posttest by using formula that proposed 
byHatch and Farhady (1982:55). The researcher found that the mean score of posttest 
experimental group is 68.05 while the man score of posttest in control group is 37.5. 
After getting the mean score of pretest and posttest, the researcher continued to count 
the mean deviation and square deviation as follows. 
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Table 5 
Deviation and Square Deviation of Experimental Group 
 
No  Initials  
Scores Deviation Square deviation 
(D2) Pretest  Posttest  (D) 
1 AAS 37.5 62.5 25 625 
2 AMI 25 75 50 2500 
3 AR 37.5 75 37.5 1406.25 
4 ARD 37.5 68.75 31.25 976.5625 
5 AI 50 62.5 12.5 156.25 
6 BA 25 68.75 43.75 1914.0625 
7 BFT 25 62.5 37.5 1406.25 
8 BI 43.75 56.25 12.5 156.25 
9 BK 25 62.5 37.5 1406.25 
10 CAW 56.25 81.25 25 625 
11 DWD 37.5 56.25 18.75 351.5625 
12 DC 25 62.5 37.5 1406.25 
13 ENS 25 56.25 31.25 976.5625 
14 EWP 25 68.75 43.75 1914.0625 
15 FF 25 56.25 31.25 976.5625 
16 FR 25 62.5 37.5 1406.25 
17 FTR 43.75 87.5 43.75 1914.0625 
18 FI 31.25 81.25 50 2500 
19 FA 37.5 75 37.5 1406.25 
20 GM 56.25 87.5 31.25 976.5625 
21 HNC 37.5 56.25 18.75 351.5625 
22 IMH 31.25 68.75 37.5 1406.25 
23 IK 43.75 68.75 25 625 
24 ME 37.5 62.5 25 625 
25 MFD 37.5 68.75 31.25 976.5625 
26 RK 25 68.75 43.75 1914.0625 
27 RC 56.25 75 18.75 351.5625 
Total Scores 
875 31250 
By looking at the table above, can be seen that the highest deviation (D) score  is 
43.75 and the lowest deviation is 25, while the highest square deviation (D2) is1914.0625 
and the lowest square deviation is 625.Furthermore, the researcher computed the mean 
deviation square deviation of experimental group. The meandeviation and square deviation 
of experimental group is 32.40. 
Moreover, the researcher computed the mean deviation and square deviation of the 
control group as presented in the following table. 
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Table 5 
Deviation and Square Deviation of Experimental Group 
 
No  Initials  
Scores Deviation Square deviation 
(D2) Pretest  Posttest  (D) 
1 AW 31.25 31.25 0 0 
2 BHR 31.25 56.25 25 625 
3 CIS 56.25 50 -6.25 39.0625 
4 FM 31.25 50 18.75 351.5625 
5 HP 25 25 0 0 
6 IR 43.75 68.75 25 625 
7 IW 43.75 31.25 -12.5 156.25 
8 JM 50 43.75 -6.25 39.0625 
9 JSK 25 37.5 12.5 156.25 
10 KAA 25 31.25 6.25 39.0625 
11 KE 31.25 25 -6.25 39.0625 
12 KRW 25 37.5 12.5 156.25 
13 KIP 25 31.25 6.25 39.0625 
14 MA 31.25 43.75 12.5 156.25 
15 MF 31.25 25 -6.25 39.0625 
16 MFR 56.25 50 -6.25 39.0625 
17 MF 37.5 31.25 -6.25 39.0625 
18 MM 31.25 37.5 6.25 39.0625 
19 MN 37.5 43.75 6.25 39.0625 
20 MR 50 43.75 -6.25 39.0625 
21 MRK 25 25 0 0 
22 MHR 25 25 0 0 
23 MZA 50 31.25 -18.75 351.5625 
24 MZS 25 25 0 0 
25 NAH 50 50 0 0 
26 RA 25 25 0 0 
Total Scores 
56.25 3007.8125 
Based on the table above, can be seen that the highest deviation (D) of control group 
is 18.75, and the lowest deviation is0. The highest square deviation (D2)of control group 
is351.5625, and the lowest square deviation is 0.Furthermore, the researcher computed the 
mean deviation square deviation of control group. The meandeviation and square deviation 
of control group is 2.16 
Next, the researcher computed the t-counted to find out the significant difference 
between the control group and experimental group. It is done to know whether the treatment 
conducted was successful or not. If t-counted is higher than t-table, it means that the hypothesis 
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is accepted or there is significant influence in teaching process. In other words, the 
application of Team Assisted Individualization technique is effective to improve students 
writing ability at the eleventh grade students of SMA Negeri 1 Palu, especially in writing 
analytical exposition text. Otherwise, if the t-counted is lower than the t-table, it means 
thehypothesis is rejected or there is no significant influence to the students’ achievement in 
writing anaytical exposition text. 
The result of the data analysis showed that the t-countedwas 12.70. By applying 0.05 
level of significant with the degree of freedom (df) Nx + Ny – 2 = 51 , the researcher found 
thatt-counted (12.70) was higher than t-table(1.663). It means that the research hypothesis was 
accepted. In other words, the application of Team Assisted Individualization is effective to 
improve students’ ability to writeanalytical exposition text at the eleventh grade students of 
SMA Negeri 1 Palu. 
DISCUSSION 
The objective of this research is to find out whether or not the application of Team 
Assisted Individualization is effective to improve the students’ ability in writing analytical 
exposition text. The researcher tested the students by using criteria of writing such as idea 
organization, text organization, grammar, and mechanics. The test was given before 
treatment, during treatment, and after the treatment. 
Before conducting the treatment, the researcher gave the pretest to the students. The 
result of the students’ pretest showed that most of them had some problems in writing the 
text. First, theywere weak in the organization of ideas. They wrote jumping sentences so 
that there were no coherence and cohesion. They also wrote repetition words. Second, they 
were construct ungrammatical paragraph. Third, they did not capitalize the letters as they 
should.  They also did not put the appropriate punctuation. Last, they had problem in text 
organization. Analytical exposition text ought to include thesis, arguments, and reiteration. 
However, their writing performance did not include them. 
Furthermore, the researcher did the treatment to the students for six meetings by 
applying the procedure of Team Assisted Individualization adapted from Slavin (1995:102). 
Then, the researcher gave posttest. The result of the posttest indicates that students' 
writingskills have been improved significantly after the researcher applied Team Assisted 
Individualization in teaching and learning process. 
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Each component of Team Assisted Individualization brings benefit to the students. 
Placement test helped the researcher to divide the students into some heteregeneous groups. 
In teaching group stage, the researcher did not explain the material as a whole so that 
students can think and encourage themselves to build the new knowledge. Students creative 
stage helped the students work together and dealing with different ways of thinking. They 
did not only expect assistance from the researcher, but also from their group mates. In team 
study stage, the clever students took the responsibility to help the weak ones. The weak 
students were assisted in understanding the subject matter. They helped, checked, and 
correct each others’ work especiallyin idea organization, text organization and grammar. 
Consequently, by applying Team Assisted Individualization technique in writing 
analytical exposition text during the treatment, the students’ writing ability at the eleventh 
grade of SMA Negeri 1 Palu have been improved significantly. 
CONCLUSION 
After discussing and analyzing the data statistically, the researcher concludes that 
Team Assisted Individualization technique improved the students’ ability in writing 
analytical exposition text. There was a significant difference in writing achievement 
between experimental group and control group before and after treatment.  
 The result of the data analysis indicates that the research hypothesis is accepted. It is 
proven by comparing the score between the t-counted and the t-tablevalue, where the result of 
thet-counted (12.70) is greater than the t-table (1.663). The researcher found that by applying 
Team Assisted Individualizationtechnique, teaching analytical exposition text become more 
practical and effective. Each component of Team Assisted Individualization brings benefit 
to the teacher, students, top groups and bottom groups who work together completing the 
academic tasks. The weak students will be assisted in understanding the subject matter, 
since there is no competition among the students because they work together to solve 
problems in dealing with different ways of thinking. The clever students take the 
responsibility to help the weak ones in group. Thus, they could develop their ability in 
writing analytical exposition text. 
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